TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Reading Focus: Informational
Writing Focus: Informative/Explanatory

Unifying Concept:
ORAL TRADITIONS & FOLKLORE 1

Quarter

Highly-Leveraged Standards’
R1.1 Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.
R1.2 Determine two or more central ideas of a text and analyze their development over
the course of the text, including how they interact and build on one another to provide a
complex analysis; provide an objective summary of the text.
R1.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the
application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme
Court majority opinions and dissents) and the premises, purposes, and arguments in
works of public advocacy (e.g., The Federalist, presidential addresses).
W.2 Write informative/explanatory texts to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective selection,
organization, and analysis of content.

a. Introduce a topic; organize complex ideas, concepts, and information so that
each new element builds on that which precedes it to create a unified whole;
include formatting (e.g., headings), graphics (e.g., figures, tables), and
multimedia when useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant
facts, extended definitions, concrete details, quotations, or other information
and examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the major sections of
the text, create cohesion, and clarify the relationships among complex ideas and
concepts.

d. Use precise language, domain-specific vocabulary, and techniques such as
metaphor, simile, and analogy to manage the complexity of the topic.

e. Establish and maintain a formal style and objective tone while attending to the
norms and conventions of the discipline in which they are writing.

f.  Provide a concluding statement or section that follows from and
supports the information or explanation presented.

SL.2: Integrate multiple sources of information presented in diverse media and formats
(e.g., visually, quantitatively, orally) in order to make informed decisions and solve
problems, evaluating the credibility and accuracy of each source and noting any
discrepancies among the data.

L.1 Demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking.

a. Apply the understanding that usage is a matter of convention, can change over
time, and is sometimes contested.

Resolve issues of complex or contested usage, consulting references (e.g., Merriam-
Webster’s Dictionary of English Usage, Garner’s Modern American Usage) as needed.

Corresponding Standards®
RL.5 Analyze how an author’s choices concerning how to structure specific parts of a
text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or
tragic resolution) contribute to its overall structure and meaning as well as its aesthetic
impact.
RL.9 Demonstrate knowledge of eighteenth-, nineteenth-, and early-twentieth-century
foundational works of American literature, including how two or more texts from the
same period treat similar themes or topics.
R1.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her
exposition or argument, including whether the structure makes points clear, convincing,
and engaging.
R1.9 Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S.
documents of historical and literary significance (including The Declaration of
Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s
Second Inaugural Address) for their themes, purposes, and rhetorical features.
W.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting,
or trying a new approach, focusing on addressing what is most significant for a specific
purpose and audience. (Editing for conventions should demonstrate command of
Language standards 1-3 up to and including grades 11-12.)
SL.1 Initiate and participate effectively in a range of collaborative discussions (one-on-
one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and
issues, building on others’ ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under
study; explicitly draw on that preparation by referring to evidence from texts
and other research on the topic or issue to stimulate a thoughtful, well-reasoned
exchange of ideas.

b. Work with peers to promote civil, democratic discussions and decision-making,
set clear goals and deadlines, and establish individual roles as needed.

c. Propel conversations by posing and responding to questions that probe
reasoning and evidence; ensure a hearing for a full range of positions on a topic
or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

Respond thoughtfully to diverse perspectives; synthesize comments, claims, and
evidence made on all sides of an issue; resolve contradictions when possible; and
determine what additional information or research is required to deepen the investigation
or complete the task.

L.2 Demonstrate command of the conventions of Standard English capitalization,
punctuation, and spelling when writing.

a. Observe hyphenation conventions.

b. Spell correctly
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

AZCCRS

Social Justice Standards*

Selected Readings of Complex Text

Big Ideas for Q1

Constant Standards®

11.RL.1,10
11.RI. 10
11.W. 4,6,10
11.SL.6
11.L.6

Identity 5 - Students recognize traits of the
dominant culture, their home culture and other
cultures, and they are conscious of how they
express their identity as they move between those
spaces. (1D.9-12.5)

Diversity 9 — Students relate to and build
connections with other people by showing them
empathy, respect and understanding, regardless of
our similarities or differences. (DI1.9-12.9)

Diversity 10 — Students understand that diversity
includes the impact of unequal power relations on
the development of group identities and cultures.
(D1.9-12.10)

Justice 13 — Students can explain the short and
long-term impact of biased words and behaviors
and unjust practices, laws and institutions that
limit the rights and freedoms of people based on
their identity groups. (JU.9-12.13)

Action 18 — Students have the courage to speak
up to people when their words, actions or views
are biased and hurtful, and students will

communicate with respect even when we disagree.

(AC.9-12.18)

Adopted Anthology: The Language of Literature,
American Literature

Recommended Extended Texts: Chose 1

From My People: 400 Years of African American
Folklore, Daryl Cumber Dance

Up from Slavery, Booker T. Washington

Recommended Short Texts: Choose 3-5

“Civil Disobedience,” Henry David Thoreau, p. 369
“Interesting Narrative of the Life of Olaudah
Equiano,The,” Olaudah Equiano, p. 93

“My Sojourn in the Land of My Ancestors,” Maya
Angelou, p. 109

“Necessary to Protect Ourselves,” Malcolm X/Les
Crane, p. 300

Poems on Various Subjects, Phillis Wheatley (excerpts)
“Stride Toward Freedom,” Martin Luther King, Jr., p.
300

“What is an American?” Michael-Guillaume Jean de
Crevecoeur, p. 289

Declaration of Independence, Thomas Jefferson, p.
270

Extended Text Adoptions:

Gabi, a Girl in Pieces, Isabel Quintero

Where Things Come Back, John Whaley

Will Grayson, Will Grayson, Green & Levithan
You Look Different in Real Life, Jennifer Castle

Enduring Understandings:

Reading: Oral language and folklore is
the basis of literature that over time took
on a written form.

Writing: Writers may explore a certain
demographic, such as the affluent, the
destitute or immigrants, to more fully
depict the realities of life in America.

Essential Questions:

1. Inwhat ways do literary works
reflect cultural values?

2. How do cultural values form and
shape our personal stories?
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Instructional and Assessment Guides

Additional Instructional Resources For Q1

Summative Assessment: An explanatory essay describing the cultural values
reflected by a character from the works read this quarter.

Formative Assessments: Short, weekly writing responses to open-ended
prompts; summaries; a reading log with reflections and vocabulary notes;
responses in class discussions, graphic organizers, and self-evaluations.

Informative/Explanatory Writing Guide
https://cms.azed.gov/home/GetDocumentFile?id=583da595aadebe0al8e962c
3

Informative/Explanatory Rubric
https://cms.azed.gov/home/GetDocumentFile?id=583da494aadebe0al8e962a

Bill of Rights
http://www.billofrightsinstitute.org/founding-documents/bill-of-rights/
Preamble to Constitution

http://constitutionus.com/

Lincoln’s 2™ Inaugural Address
http://www.bartleby.com/124/pres32.html

Article on discussing “n-word”:
http://www.tolerance.org/magazine/number-40-fall-2011/feature/straight-talk-about-n-word
Will Grayson, Will Grayson Reading Guide
http://www.penguin.com/static/images/yr/pdf/tl-guide-will-grayson.pdf
“Legend of John Henry”
https://www.youtube.com/watch?v=j3LVFdWBHVM

e
DOK Levels
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0al85fcf26
DOK Stems
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0al85fcf2a
Hess’s Matrix
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0al85fcf2e

1999 Nightline video on Slave Narratives

https://www.youtube.com/watch?v=t3Fk9pgybCA

American Slave Narratives

http://xroads.virginia.edu/~HYPER/wpa/wpahome.html

Twelve Years a Slave, Solomon Northup (excerpts)
http://www.napavalley.edu/people/bschaffer/Documents/HIST%20120%20Spring%202014/Excer
pt%20Northup%2012%20Y ears%20a%20Slave.pdf

Socratic Seminar

https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/

MLA Guide from the Purdue Online Writing Lab
https://owl.english.purdue.edu/owl/resource/747/01/

Free Master Teacher Lesson Plans

http://betterlesson.com/master_teacher projects

Performance Level Descriptors
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebel13d87d42e
7

Amistad (Clips from the 1997 DVD)
https://www.youtube.com/watch?v=uwgTpMBvyxU

“We Wear the Mask,” Paul Laurence Dunbar
https://www.poetryfoundation.org/poems-and-poets/poems/detail/44203
“Images of the Underground Railroad”
http://teacher.scholastic.com/activities/bhistory/underground_railroad/
Slavery’s Global Comeback”
https://www.theatlantic.com/international/archive/2012/12/slaverys-global-comeback/266354/
How to Make a Zine
http://www.rookiemag.com/2012/05/how-to-make-a-zine/
http://www.instructables.com/id/Guide-To-Zine-Making/
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https://cms.azed.gov/home/GetDocumentFile?id=583da595aadebe0a18e962c3
https://cms.azed.gov/home/GetDocumentFile?id=583da595aadebe0a18e962c3
https://cms.azed.gov/home/GetDocumentFile?id=583da494aadebe0a18e962ae
https://cms.azed.gov/home/GetDocumentFile?id=583da494aadebe0a18e962ae
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0a185fcf26
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0a185fcf2a
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0a185fcf2e
https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/
https://owl.english.purdue.edu/owl/resource/747/01/
http://betterlesson.com/master_teacher_projects
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebe13d87d42e7
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebe13d87d42e7
http://www.billofrightsinstitute.org/founding-documents/bill-of-rights/
http://constitutionus.com/
http://www.bartleby.com/124/pres32.html
http://www.tolerance.org/magazine/number-40-fall-2011/feature/straight-talk-about-n-word
http://www.penguin.com/static/images/yr/pdf/tl-guide-will-grayson.pdf
https://www.youtube.com/watch?v=j3LVFdWBHVM%20
https://www.youtube.com/watch?v=t3Fk9pqybCA
http://xroads.virginia.edu/~HYPER/wpa/wpahome.html
http://www.napavalley.edu/people/bschaffer/Documents/HIST%20120%20Spring%202014/Excerpt%20Northup%2012%20Years%20a%20Slave.pdf
http://www.napavalley.edu/people/bschaffer/Documents/HIST%20120%20Spring%202014/Excerpt%20Northup%2012%20Years%20a%20Slave.pdf
https://www.youtube.com/watch?v=uwgTpMBvyxU
https://www.poetryfoundation.org/poems-and-poets/poems/detail/44203
http://teacher.scholastic.com/activities/bhistory/underground_railroad/
https://www.theatlantic.com/international/archive/2012/12/slaverys-global-comeback/266354/
http://www.rookiemag.com/2012/05/how-to-make-a-zine/
http://www.instructables.com/id/Guide-To-Zine-Making/

TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Reading Focus: Literature
Writing Focus: Argumentative

Unifying Concept:
THE HARLEM RENAISSANCE 2

Quarter

Highly-L everaged Standards'
RL.1 Analyze and evaluate strong and thorough textual evidence to support a deep
analysis of what the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain and how they could be
clarified.
RL.2 Determine two or more themes or central ideas of a text and analyze their
development over the course of the text, including how they interact and build on one
another to produce a complex account; provide an objective summary of the text.
RL.4 Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including words with multiple meanings or language that
is particularly fresh, engaging, or beautiful. (Include Shakespeare & other authors.)
W.1 Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

a. Introduce precise, knowledgeable claim(s), establish the significance of the
claim(s), distinguish the claim(s) from alternate or opposing claims, and create
an organization that logically sequences claim(s), counterclaims, reasons, and
evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most
relevant evidence for each while pointing out the strengths and limitations of
both in a manner that anticipates the audience’s knowledge level, concerns,
values, and possible biases.

c. Use words, phrases, and clauses as well as varied syntax to link the major
sections of the text, create cohesion, and clarify the relationships between
claim(s) and reasons, between reasons and evidence, and between claim(s) and
counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the
norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from and supports the
argument presented.

SL.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of emphasis, and
tone used.

L.5 Demonstrate understanding of figurative language, word relationships, and nuances
in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze
their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

Corresponding Standards
RL.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry); evaluating how each version interprets
the source text. (Include at least one play by Shakespeare and one by an American.)
R1.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and refines
the meaning of a key term or terms over the course of a text.
R1.7 Integrate and evaluate multiple sources of information presented in different media
or formats, as well as in words, in order to address a question or solve a problem.
W.4 Produce clear and coherent writing in which the development, organization, and
style are appropriate to task, purpose, and audience.

a. Produce clear and coherent functional writing (e.g., formal letters,
experiments, notes/messages, labels, timelines, graphs/tables, procedures,
invitations, envelopes, maps, captions, diagrams) in which the development
and organization are appropriate to the task, purpose, and audience.

W.9 Draw evidence from texts to support analysis, reflection, and research.

a. Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate
knowledge of eighteenth-, nineteenth-, and early-twentieth-century
foundational works of American literature, including how two or more texts
from the same period treat similar themes or topics™). Apply grades 11-12
Reading standards to literary nonfiction (e.g., "Delineate and evaluate the
reasoning in seminal U.S. texts, including the application of constitutional
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case
majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]").

SL.4 Present information, findings, and supporting evidence, conveying a clear and
distinct perspective, such that listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the organization, development, substance, and
style are appropriate to purpose, audience, and a range of formal and informal tasks.
L.4 Determine or clarify the meaning of unfamiliar words and phrases based on grades
11-12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a
word’s position/function in a sentence) as a clue to a term’s meaning.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).

c. Consult general and specialized reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning, its part of speech, its
etymology, or its standard usage.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g.,
by checking the inferred meaning in context or in a dictionary).
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

AZCCRS

Social Justice Standards

Selected Readings of Complex Text

Big Ideas for Q2

Constant Standards

11.RL.1,10
11.RI. 1,10
11.W. 4,5,6,10
11.5L.1,2,6
11.L.1,2,6

Identity 5 - Students recognize traits of the
dominant culture, their home culture and other
cultures, and they are conscious of how they
express their identity as they move between those
spaces. (1D.9-12.5)

Diversity 9 — Students relate to and build
connections with other people by showing them
empathy, respect and understanding, regardless of
our similarities or differences. (DI1.9-12.9)

Diversity 10 — Students understand that diversity
includes the impact of unequal power relations on
the development of group identities and cultures.

(DI.9-12.10)

Justice 13 — Students can explain the short and
long-term impact of biased words and behaviors
and unjust practices, laws and institutions that
limit the rights and freedoms of people based on
their identity groups. (JU.9-12.13)

Action 18 — Students have the courage to speak
up to people when their words, actions or views
are biased and hurtful, and students will
communicate with respect even when we
disagree. (AC.9-12.18)

Adopted Anthology: The Language of
Literature, American Literature

Recommended Extended Text: Choose 1
Harlem Stomp: A Cultural History of the
Harlem Renaissance, Laban Carrick Hill
Ma Rainey’s Black Bottom, August Wilson
Their Eyes Were Watching God, Zora Neale
Hurston

Recommended Short Texts: Choose 3-5
“How it Feels to Be Colored Me,” Zora Neale
Hurston, p. 950

“Sweat” Zora Neale Hurston

Supplemental Readings:

“Miss Rosie,” Lucille Clifton

“As I Grow Older,” Langston Hughes
“Sonnet 29” and “Sonnet 127,” William
Shakespeare

“Shakespeare Must Be a Black Girl,” Maya
Angelou

“What, to the slave, was the Battle of
Gettysburg?” James DeWolf Perry

Extended Text Adoptions:

Beyond Courage, Doreen Rappaport
Code Talker, Joseph Bruchac

Girl Who Fell from the Sky, The, Heidi
Durrow

Keeping Corner, Kashmira Sheth

Enduring Understandings:

Reading: American Literature often explores the
conflicts that have shaped our nation.

Writing: Writers’ choice of words reflect their
membership in various social, regional, and
cultural groups.

Essential Questions:

1. How do personal identities change as people
move in and out of different communities,
cultures, and contexts?

2. Inthe face of adversity, what causes some

individuals to prevail while others fail?

3. How are people transformed through their

relationships with others?

4. How has moral conflict shaped our country?
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Instructional and Assessment Guides

Additional Instructional Resources for Q2

Summative Assessment: An argumentative essay—Should the US address slavery’s

legacy by providing reparations to the African American community?

Formative Assessments: Short, weekly writing responses to open-ended prompts;
summaries; a reading log with reflections and vocabulary notes; responses in class

discussions, graphic organizers, and self-evaluations.

Argumentative Writing Guide
https://cms.azed.gov/home/GetDocumentFile?id=583da570aadebe0al8e962bf
Argumentative Rubric
https://cms.azed.gov/home/GetDocumentFile?id=583da4b3aadebe0al8e962h2

DOK Levels
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0al85fcf26
DOK Stems
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0al85fcf2a
Hess’s Matrix
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0al85fcf2e
Socratic Seminar

https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/

Free Master Teacher Lesson Plans

http://betterlesson.com/master_teacher projects

Performance Level Descriptors
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebel13d87d42e7

“What, to the slave, was the Battle of Gettysburg?”
http://www.tracingcenter.org/blog/2013/07/what-to-the-slave-was-the-battle-of-
gettysburg/

“The Harlem Renaissance (1917-1935),” PBS
http://www.pbs.org/wnet/jimcrow/stories _events harlem.html

Zora Neale Hurston’s First Story: Spunk

http://historymatters.gmu.edu/d/5131/

Billie Holiday Strange Fruit

https://www.youtube.com/watch?v=h4ZyuULy9zs

The Rise and Fall of Jim Crow: The Harlem Renaissance
http://www.pbs.org/wnet/jimcrow/stories_events _harlem.html

Unit Plan on Civil Rights Movement:
http://edsitement.neh.gov/lesson-plan/ordinary-people-ordinary-places-civil-rights-
movement#sect-introduction

Teacher Resources for A Raisin in the Sun:
http://edsitement.neh.gov/lesson-plan/raisin-sun-quest-american-dream
Anti-Defamation League: Lesson plan on “Cultural Identity and Values”
http://www.adl.org/assets/pdf/education-outreach/ ABSG-Secondary-Sample-Lesson.pdf
“Harlem: A Dream Deferred”/“Montage of a Dream Deferred” Langston Hughes
http://www.poetryfoundation.org/poems-and-poets/poems/detail/46548

Nike ad for “Harlem: A Dream Deferred”
https://www.youtube.com/watch?v=QrfLQpN2gZs

Teaching Tolerance: Lessons We Can Learn
http://www.tolerance.org/toolkit/lessons-we-can-learn

“Reflections on a Dream Deferred”, Representative John Lewis
http://www.tolerance.org/magazine/number-33-spring-2008/feature/reflections-dream-
deferred

Trailer for the 2017 movie | Am Not Your Negro
https://www.youtube.com/watch?v=rNUYdglyaPM

“What Maya Angelou Means When She Says 'Shakespeare Must Be a Black Girl" ”
http://www.theatlantic.com/sexes/archive/2013/01/what-maya-angelou-means-when-she-
says-shakespeare-must-be-a-black-qirl/272667/
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https://cms.azed.gov/home/GetDocumentFile?id=583da570aadebe0a18e962bf
https://cms.azed.gov/home/GetDocumentFile?id=583da4b3aadebe0a18e962b2
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0a185fcf26
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0a185fcf2a
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0a185fcf2e
https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/
http://betterlesson.com/master_teacher_projects
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebe13d87d42e7
http://www.tracingcenter.org/blog/2013/07/what-to-the-slave-was-the-battle-of-gettysburg/
http://www.tracingcenter.org/blog/2013/07/what-to-the-slave-was-the-battle-of-gettysburg/
http://www.pbs.org/wnet/jimcrow/stories_events_harlem.html
http://historymatters.gmu.edu/d/5131/
https://www.youtube.com/watch?v=h4ZyuULy9zs
http://www.pbs.org/wnet/jimcrow/stories_events_harlem.html
http://edsitement.neh.gov/lesson-plan/ordinary-people-ordinary-places-civil-rights-movement#sect-introduction
http://edsitement.neh.gov/lesson-plan/ordinary-people-ordinary-places-civil-rights-movement#sect-introduction
http://edsitement.neh.gov/lesson-plan/raisin-sun-quest-american-dream
http://www.adl.org/assets/pdf/education-outreach/ABSG-Secondary-Sample-Lesson.pdf
http://www.poetryfoundation.org/poems-and-poets/poems/detail/46548
https://www.youtube.com/watch?v=QrfLQpN2gZs
http://www.tolerance.org/toolkit/lessons-we-can-learn
http://www.tolerance.org/magazine/number-33-spring-2008/feature/reflections-dream-deferred
http://www.tolerance.org/magazine/number-33-spring-2008/feature/reflections-dream-deferred
https://www.youtube.com/watch?v=rNUYdgIyaPM
http://www.theatlantic.com/sexes/archive/2013/01/what-maya-angelou-means-when-she-says-shakespeare-must-be-a-black-girl/272667/
http://www.theatlantic.com/sexes/archive/2013/01/what-maya-angelou-means-when-she-says-shakespeare-must-be-a-black-girl/272667/

TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Reading Focus: Informational
Writing Focus: Argumentative

Unifying Concept:
FAMILY & KINSHIP 3

Quarter

Highly-Leveraged Standards
R1.3 Evaluate the effect of the presentation of a complex set of ideas or sequence of
events and explain how specific individuals, ideas, or events interact and develop over
the course of the text.
R1.6 Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness, or beauty of the text.
W.8 Gather relevant information from multiple authoritative print and digital sources;
assess the strengths and limitations of each source in terms of the task, purpose, and
audience; integrate information into the text selectively to maintain the flow of ideas,
avoiding plagiarism and overreliance on any one source; and follow a standard format
for citation.
L.3 Apply knowledge of language to understand how language functions in different
contexts, to make effective choices for meaning or style, and to comprehend more fully
when reading or listening. Vary syntax for effect, consulting references (e.g., Tufte’s
Artful Sentences) for guidance as needed; apply an understanding of syntax to the study
of complex texts when reading.

Corresponding Standards
RL.3 Analyze the impact of the author’s choices regarding how to develop and relate
elements of a story or drama (e.g., where a story is set, how the action is ordered, how
the characters are introduced and developed).
RL.6 Analyze a case in which grasping point of view requires distinguishing what is
directly stated in a text from what is really meant (e.g., satire, sarcasm, or irony).
R1.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and refines
the meaning of a key term or terms over the course of a text (e.g., how Madison defines
faction in Federalist No. 10).
R1.9 Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S.
documents of historical and literary significance (including The Declaration of
Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s
Second Inaugural Address) for their themes, purposes, and rhetorical features.
W.1 Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

a. Introduce precise, knowledgeable claim(s), establish the significance
of the claim(s), distinguish the claim(s) from alternate or opposing
claims, and create an organization that logically sequences claim(s),
counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying
the most relevant evidence for each while pointing out the strengths
and limitations of both in a manner that anticipates the audience’s
knowledge level, concerns, values, and possible biases.

c. Use words, phrases, and clauses as well as varied syntax to link the
major sections of the text, create cohesion, and clarify the
relationships between claim(s) and reasons, between reasons and
evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while abiding
by norms and conventions of the discipline in which they are writing

e. Provide a concluding statement or section that follows from and
supports the argument presented.

W.7 Conduct short as well as more sustained research projects to answer a question
(including a self-generated question) or solve a problem; narrow or broaden the inquiry
when appropriate; synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation.

SL.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to enhance understanding of findings, reasoning,
and evidence and to add interest.
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11:

Culturally Relevant African American Viewpoint

AZCCRS

Social Justice Standards

Selected Readings of Complex Text

Big Ideas for Q3

Constant Standards

11.RL.1,10
11.RI. 1,10
11.W.4,5,6,10
11.5L.1,2,6
11L.1,26

Identity 5 - Students recognize traits of the dominant
culture, their home culture and other cultures, and
they are conscious of how they express their identity
as they move between those spaces. (1D.9-12.5)

Diversity 9 — Students relate to and build connections
with other people by showing them empathy, respect
and understanding, regardless of our similarities or
differences. (DI1.9-12.9)

Diversity 10 — Students understand that diversity
includes the impact of unequal power relations on the
development of group identities and cultures. (DI1.9-
12.10)

Justice 13 — Students can explain the short and long-
term impact of biased words and behaviors and unjust
practices, laws and institutions that limit the rights and
freedoms of people based on their identity groups.
(JU.9-12.13)

Action 18 — Students have the courage to speak up
to people when their words, actions or views are
biased and hurtful, and students will communicate
with respect even when we disagree. (AC.9-12.18)

Adopted Anthology: The Language of
Literature, American Literature

Recommended Extended Texts: Choose 1
Kindred, Octavia Butler

The Secret Life of Bees, Sue Monk Kidd
Letters to My Daughter, Maya Angelou

Recommended Short Texts: Choose 3-5
“Letter from a Birmingham Jail,” Dr. Martin
Luther King, Jr., p. 1136

“Self Reliance,” Ralph Waldo Emerson, p. 363
“I Stand Here Ironing,” Tillie Olsen, p. 806
“Mother to Son” Langston Hughes

Supplemental Readings:

“The Union of Two,” Haki R. Madhubuti
“Finding Your Roots: Derek Jeter Digs Into His
Mixed-Race Origins,” Angel Cohn

“The Bean Eaters,” Gwendolyn Brooks

“Thank You, M’am” and “Mother to Son,”
Langston Hughes

“Valentines,” Henry Dumas

“For My People,” Margaret Walker

Extended Text Adoptions:

A Long Way Gone: Memoirs of a Boy Soldier,
Ishmael Beah

Between Shades of Gray, Ruta Sepetys

Enduring Understandings:

Reading: Literature explores how people
face challenges and explore the unknown.
Writing: Effective writers use
informational writing, including statistics,
facts, and anecdotes to inform, explain,
and report.

Essential Questions:

1.

2.

3.

What do we gain when we learn about
the lived experiences of other people?
How varied are the depictions of
family in literature?

Why is family life often at the center
of a story’s conflict?
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11:

Culturally Relevant African American Viewpoint

Instructional and Assessment Guides

Additional Instructional Resources For Q3

Summative Assessment: An explanatory essay comparing the way families are
depicted in two of the works read this quarter.

Formative Assessments: Short, weekly writing responses to open-ended
prompts; summaries; a reading log with reflections and vocabulary notes;
responses in class discussions, graphic organizers, and self-evaluations.
Informative/Explanatory Writing Guide
https://cms.azed.gov/home/GetDocumentFile?id=583da595aadebe0al8e962c3

Video about author Octavia E. Butler:
https://www.youtube.com/watch?v=9mmuCbl5Pr]I

Images of Black Families:
http://www.pbs.org/independentlens/blog/black-family-history-through-a-lens/
Avrticle on Class Divisions among Black Americans:
https://www.nytimes.com/2016/02/07/education/edlife/black-america-and-the-class-
divide.html

Informative/Explanatory Rubric
https://cms.azed.gov/home/GetDocumentFile?id=583da494aadebe0al8e962ae

Trailer for the movie Crooklyn (1994 DVD)
https://www.youtube.com/watch?v=EMbrx9cAC8g

DOK Levels
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0al85fcf26

Black in Latin America, Episode 3: Mexico and Peru (2011 PBS documentary)
https://www.youtube.com/watch?v=1SqubC7jIH4

DOK Stems
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0al85fcf2a

Interviews of Ismael Beah
http://www.cnn.com/2012/10/08/world/Africa/ishmael-beah-child-soldier/

Hess’s Matrix
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0al85fcf2e

Resources on W.E.B. DeBois
http://www.webdubois.org/

Socratic Seminar

https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/

Free Master Teacher Lesson Plans

http://betterlesson.com/master_teacher projects

Performance Level Descriptors
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebel13d87d42e7
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https://cms.azed.gov/home/GetDocumentFile?id=583da595aadebe0a18e962c3
https://cms.azed.gov/home/GetDocumentFile?id=583da494aadebe0a18e962ae
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0a185fcf26
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0a185fcf2a
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https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebe13d87d42e7
https://www.youtube.com/watch?v=9mmuCbl5PrI
http://www.pbs.org/independentlens/blog/black-family-history-through-a-lens/
https://www.nytimes.com/2016/02/07/education/edlife/black-america-and-the-class-divide.html
https://www.nytimes.com/2016/02/07/education/edlife/black-america-and-the-class-divide.html
https://www.youtube.com/watch?v=EMbrx9cAC8g
https://www.youtube.com/watch?v=1SqubC7jIH4
http://www.cnn.com/2012/10/08/world/Africa/ishmael-beah-child-soldier/
http://www.webdubois.org/

TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Reading Focus: Literature
Writing Focus: Narrative

Unifying Concept:
FATE & FREE WILL 4

Quarter

Highly-L everaged Standards
RL.3 Analyze the impact of the author’s choices regarding how to develop and relate
elements of a story or drama (e.g., where the story is set, how the action is ordered, how
the characters are introduced and developed).
RL.5 Analyze how an author’s choices concerning how to structure specific parts of a
text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or
tragic resolution) contribute to its overall structure and meaning as well as its aesthetic
impact.
W.3 Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

a. Engage and orient the reader by setting out a problem, situation, or observation
and its significance, establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a smooth progression of
experiences or events.

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and
multiple plot lines, to develop experiences, events, and/or characters.

c. Use a variety of techniques to sequence events so that they build on one another
to create a coherent whole and build toward a particular tone and outcome (e.g.,
a sense of mystery, suspense, growth, or resolution).

d. Use precise words and phrases, telling details, and sensory language to convey
a vivid picture of the experiences, events, setting, and/or characters.

e. Provide a conclusion that follows from and reflects on what is experienced,
observed, or resolved over the course of the narrative.

SL.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of emphasis, and
tone used.

Corresponding Standards
RL.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live
production of a play or recorded novel or poetry); evaluating how each version interprets
the source text. (Include at least one play by Shakespeare and one play by an American
dramatist.)
R1.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her
exposition or argument, including whether the structure makes points clear, convincing,
and engaging.
RI1.7 Integrate and evaluate multiple sources of information presented in different media
or formats (e.g., visually, quantitatively) as well as in words in order to address a
question or solve a problem.
W.6 Use technology, including the Internet, to produce, publish, and update individual
or shared writing products in response to ongoing feedback, including new arguments or
information.
W.8 Gather relevant information from multiple authoritative print and digital sources,
using advanced searches effectively; assess the strengths and limitations of each source
in terms of the task, purpose, and audience; integrate information into the text
selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any
one source and following a standard format for citation.
L.5 Demonstrate understanding of figurative language, word relationships, and nuances
in word meanings.
a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze
their role in the text.
b. Analyze nuances in the meaning of words with similar denotations.
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

AZCCRS

Social Justice Standards

Selected Readings of Complex Text

Big Ideas for Q4

Constant Standards

11.RL.1,10
11.RI. 1,10
11.W. 4,5,6,10
11.5L.1,2,6
11.1L.1.2,6

Identity 5 - Students recognize traits of the
dominant culture, their home culture and other
cultures, and they are conscious of how they
express their identity as they move between those
spaces. (1D.9-12.5)

Diversity 9 — Students relate to and build
connections with other people by showing them
empathy, respect and understanding, regardless of
our similarities or differences. (DI1.9-12.9)

Diversity 10 — Students understand that diversity
includes the impact of unequal power relations on
the development of group identities and cultures.
(DI.9-12.10)

Justice 13 — Students can explain the short and
long-term impact of biased words and behaviors
and unjust practices, laws and institutions that
limit the rights and freedoms of people based on
their identity groups. (JU.9-12.13)

Action 18 — Students have the courage to speak
up to people when their words, actions or views
are biased and hurtful, and students will

communicate with respect even when we disagree.

(AC.9-12.18)

Adopted Anthology: The Language of Literature,
American Literature

Recommended Extended Texts: Choose 1-2

The Strength to Love, Dr. Martin Luther King
Malcolm X: By Any Means Necessary, Walter Dean
Myers

Narrative of the Life of Frederick Douglas,
Frederick Douglas

The Souls of Black Folks: Essays and Sketches,
W.E.B. Du Bois

Recommended Short Texts: Choose 3-5
“When the Negro was in Vogue,” Langston
Hughes, p. 932

“Coming of Age in Mississippi,” Anne Moody, p.
609

“Narrative of the Life of Fredrick Douglass,”
Fredrick Douglass, p. 562

“Gettysburg Address, The,” Abraham Lincoln, p.
605

“Letter from a Birmingham Jail,” Dr. Martin Luther
King, Jr., p. 1136 full text of Letter from a
Birmingham Jail

“Speech Delivered at Madison Square Garden,
March 1924,” Marcus Garvey

Supplemental Readings:

I’ll Take You There: Mavis Staples and the Staples
Singers, Mavis Staples (excerpts from the
autobiography)

“All About My Job,” Alice Childress

“It’s the Law: A Rap Poem,” Saundra Sharp

Extended Text Adoptions:
Blasphemy, Sherman Alexie

Enduring Understandings:

Reading: Literature serves as a cultural lens
for examining characters’ choices.

Writing: People write for a variety of
purposes, which includes calling attention
to political/societal issues.

Essential Questions:

1. In what ways does diversity influence
power and privilege?

2. How is empathy a seed of social

action?

3. What role does optimism play in
society?

4.  Why is it important to stand up to
injustice?
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TUCSON UNIFIED

SCHOOL DISTRICT

2017-2018 ELA Curriculum Map English 11: Culturally Relevant African American Viewpoint

Assessment Guides

Instructional Resources for Q4

either fate or choice affected the outcome.

Formative Assessments: Short, weekly writing responses to open-ended prompts;
summaries; a reading log with reflections and vocabulary notes; responses in class
discussions, graphic organizers, and self-evaluations.

DOK Levels
https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0al85fcf26
DOK Stems
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0al85fcf2a
Hess’s Matrix
https://cms.azed.gov/home/GetDocumentFile?id=583defd0aadebf0al85fcf2e
Socratic Seminar

https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.paideia.org/about-paideia/socratic-seminar/

Free Master Teacher Lesson Plans

http://betterlesson.com/master _teacher_projects

Performance Level Descriptors
https://cms.azed.gov/home/GetDocumentFile?id=583ca0b5aadebel13d87d42e7

Summative Assessment: A narrative essay about a personal experience describing how

Do people choose to be poor—or is it fate—or something else?
https://www.youtube.com/watch?v=QPKKQnijnsM

Do people “choose” where to live? Housing Discrimination & Federal Policy:
https://www.youtube.com/watch?v=LGRjW-bsCIA

Atlantic article on free will:
https://www.theatlantic.com/magazine/archive/2016/06/theres-no-such-thing-as-free-
will/480750/

“Back in the World,” Curtis Mayfield (song and lyrics)
https://www.youtube.com/watch?v=Usz9Nts4R28

Text of Robert Penn Warren interview with MLK:
https://www.theatlantic.com/politics/archive/2013/08/martin-luther-king-jrs-amazing-
1964-interview-with-robert-penn-warren/279014/

Denzel Washington as Malcolm X (clip of speech from the 2000 DVD)
https://www.youtube.com/watch?v=cT1jLY20tLo

T Highly-leveraged Standards are the most essential for students to learn because they have endurance (knowledge and skills are relevant throughout a student's lifetime);
leverage (knowledge and skills are used across multiple content areas); and essentiality (knowledge and skills are necessary for success in future courses or grade levels).This
definition for Highly-Leveraged Standards was adapted from the “power standard” definition on the website of the Millis Public Schools, K-12, Massachusetts, USA, 2016.

2 Corresponding Standards are integral to achieve mastery of the Highly-Leveraged Standards.

® Constant Standards are repeatedly addressed to reinforce grade-level mastery.

* Social Justice Standards (formerly known as the Teaching Tolerance Anti-bias Framework) are comprised of anchor standards and age-appropriate learning outcomes divided
into four domains—Identity, Diversity, Justice and Action (IDJA). http://www.tolerance.org/sites/default/files/general/TT_Social%20Justice%20Standards_web_0.pdf
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https://cms.azed.gov/home/GetDocumentFile?id=583def94aadebf0a185fcf26
https://cms.azed.gov/home/GetDocumentFile?id=583defb7aadebf0a185fcf2a
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https://www.youtube.com/watch?v=cT1jLY20tLo
http://www.tolerance.org/sites/default/files/general/TT_Social%20Justice%20Standards_web_0.pdf

